DOCUMENT RESUME

SO 013 409

ED 204 203
' AUTHOR £AdY, Junius
TITLE The Case for +he Brts in Schools.
THSTITOPION Arts, Bducation, and Bmericans, Inc., New York,

SPONS AGENCY

N.Y.

Blceoa Poundation, Pittsburgh, Pa.: Ford Foundation,
Wew York, N.Y.: Mott (C.S.) Foundation, Flint, HMich.:
National Endownment for the Arts, Washington, D.C.

ETFORT NG ABA-7
PUB DATF 81
NO TR 16p. 7 Por related documents, see ED 196 745-747 and

AYRITABLE FROM

<0 013 407-408. Photographs and som@ print type
throughout document may not reproduce clearly from
EDRS in microfiche.

The Arts, Bducation and Americans, Iac., 10
Rockefeller Plaza, New York, ¥Y 10020 (32.00,
quantity discounts available).

DRSS PRICE HFst Plus Postage. PC Not Available from EDES.

DESCRIPTOPS #Art Pducation: *Curriculunm Development: *Educational
Objectives: *EBducational Philosaphy: Elementary
Secondary Education: *Fine Arts

ABSTRACT

Goals and rationales for designating art: education

as fundamental *o the educational process are presented. The document
is oraanized inte three sections. The first two sections examine
gqozals for schooling in +the United States (as analyzed by Goodlad and
others} and existing rationales advanced on behalf of the centrality
of the arts to education. Of the 12 educational goals listed, the
na2jority either fall.into the domain of visual apd performing a<ts or
are goals to which the arts have a potential for contrabuting.
'Rationales advarced by some educators and artists suggest that
aesthetic literacy is a singular purpose for art education. Other

rationales concernvways in which fine arts education directly affects
educational practice *hrouah enculturation, basic sxills, creativity,
expressiveness, and coamunication. The third section ref’aes the
rationales discussed in the first two sections and places them within
one of *hree categories. The first category, developing aesthetic
literacy ard creativity, suggests that only by learping in and about
the arts can students acquire a basis for the development and
refinement of aesthetic preferences. The second category, using the
arts for ageneral education purposes, lists contributions of the arts
to other academic goals and to personal and social growth. The tanird
category involves using the arts for speclalized educational purposes
cuch as education for the handicapped., gifted, and bilinguzl.
{Author/KC)

y
ok sk ke ek sl o ol o o ok o o ol o ok st ok ok 23K ol o o ok ook ale ale ok ok e i ol e ofe sl o ke ke sk ale ol ok ol sk ok e sfe ol ok s o e ol o ok ke ok sk ok oK ke ook
* reproductions supplied by BDRS are the best that cap be npade *
* from the original document. *

e 3 o ek sk ok sie ste ok o R ook e ok o o o o s e ol sl e s ke sl sl ol 3K ol e e sk e v ol ok ok obe ok el e ol e e kel ek e el ol ok sk 5 kol koK

ERIC

IToxt Provided by ERI

]




U'S DEPARTMENT OF NEALTH,
EDUCATION 8 WELFARE
HATICHALINSTITUTE OF

EDUCATION

r
5 Y1iS DOCUMENT HAS BEEN REPRD.
- ' DUCED EXACTLY AS RECEIVED FROM
THE PERSON OP ORGANIZATION GRIGIM,
ANNG 1T POIKTS OF vIEW DR ORINIDNS
SYATED 0O KOt NECESSARKY ALPRE.
SEMT OFFIC1aAL MATIDNAL INSTITUTE BF
EQUCATION POSITION OR POLICY

“PEAMISSION TO REPRODUCE YHIS
MATERIAL N MICROFICHE DHLY
HAS BEEN GRANTED BY

MaeGAReT O,
HOILJ nﬁj\

To THE EDUCATIOMAL RESOURCES
INFORMATION CENTER (EFIC)”

£D204203

*

The case fo

. a,

sl

By ’ .
Junius Eddy

-

SR O3 dog

A series of reports from The Arts, Education, and Americans, Inc. 7
&

OO

ERIC

|
A ruText provided by Eric . |




FIIIIlllIIII-IIII-q--l--u----u:-....--

BOARD OF DIRECTORS

David Rockefeller, Jr.
President and Chairman

Margaret B. Howard
Vice President and Executive Director

Jobn W. Straus
Treasurer

Robert H. Ahmanson
Ernest L. Buyer

John Cirancellor
Marian Wright Edleman
£1i N. Evans

Robert Flidden

Orval Hansen

Jercme J. Hausman
Ssra W. Hodgkins
Thomas K. Horton -
Norris Houghton
Maynard Jackson

Roger G. Kennedy
Belia Lewitzky
Michael Lomax

Shirley Maclaine
Edwald B. Nyquist
Martin E. Segal
Michael Spock

Jessie A. Woods

H

THE ARTS, EDUCATION, AND AMERICANS, TNC.

Advocacy Advisory Group

David ¥W. Raker

Director of Visual and Industirial Arts
Unified Arts Program

The Public Schools of Brookline Massachusetts

Ralph Burgard
Arts and Cultural Planning Consultant
Scarsdale, New York

Lowry Burgess
Professor/Coordinator
Graduate Fine Arts Studies
Massachusetts College of Art

Robert Glidden

Dean, The Scheol of Music

Florida State University

Jerome J. Hausman

Jercme J. Hausman

Presidenr, Minneapelis College of
Art and Pesign

Anne Hawley

Executive Director

Massachusetts Council o . he Arts
and Humanities

Paul D. Houston
Superintendent of Schools
Princeton, New Jersey, Regicnal Schools

Kare®™ Shook
Co-D.rector
Dance Theatre of Harlem

Wallace Smith
Director, Ur an Arts Project, :itle IVC, ESEA
Evanston, I1linois, Township High School

Michael Spock
Directeor, Beston Childien’s Museum

Jean Tufts

Member, Board of Education
Exeter, New Hampshire
Arnold Webb

Dean, Schoel of Education
City Cellege of New York

Margaret B, Howard, Ex officio

2
v




FOREWORD

Despite the unprecedented flourishing™
of the arts in America today. arts pro-
grams in the nation’s schools have not
ex pésienced acorresponding expansion
In fact, with nationwide public attention
focused cn such problems as declining
enrollment, vandalism. low test scores,
and spiraling inflation, budgetary
priorities are dictating the reduction of
school arts programs. In some school
districts, arts programs are being elimi-
nated entirely.

We believe that school arts programs
are besic to individuzl development and
a sound education. Further, we beiieve
that the arts shou'd be used to stimulate
learning and self-expression. and recog-
nized as valid ways to learn. If school
arts programs are to continue angl

/
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gxpand, they require the support of
educators, school bnard meinbers, par-

"ents, artists, arts administrators, stu-

dents, commuaty leaders, legislators,
and government agencies.

The Arts, Education, and Amencans,
Inc. (AEA) has ¢stabiished a National
Advocacy Program for Arts inEducation
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The "fundamentals” of education
Noatlong agu peaple in arts ducatinn
civcles were taliing wastfully aboutvoavs
ot tinkering with the school vrogram
to get "moreart” and “moie susic”
intuiibe curncvium, The operattie
wordsthese days. hawever, are consider-
ably more substantial and ati-eBoracng

Increasingly onefinds arts education
leaders speaking and writing about &
“comprehensive arts programs” and
refernng o the arts as "“a baic com-
penentof the curriculum, dese:ang
parity with all other ¢'ements ” They
speak of the"centrality of the arts
to the K: 12 educational experience
"The arls,” they assert, "are funda-
mental to the ent:ze tearming process.”

The reasons they advance to justify
such statements embrace an extraor-
dinary number ot educatioral goals and .
obctives, Infact, it often seemsas
though the arts are prescribed as a cure-
i alltor virtually anything that aills our

i

-

1 seems t0 me that upen grad{lation from
high school a young person should know
what music and art and theatre are, and
how they are created. He stiould be acquaint-
ed with the diversity of art: 0id and new,
fan-iliar and exolic, simple and compiex.
He should have a feei for the way dancers
ork and forlanguages that do not use
words. He shoutd have mental habits recepe
tive 1o the yse of symbuyls and metaphor.
He should be prepared to draw upan the
ants for pleasure, for knowledge of how
men and woren thunk and feel and behave,
#nd tor intornation, zbout the range ot
possibilsties ooen to h.m as 2 human being.

Kathryn Bloow, Director Emerites [UR Il Furd
Arts it sdvcation Program
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scaaols or stunts the persunal groa th
of their students,

Attiie same time. few cducators
wauld deny that there is genuine,
ubser able sibstance behuad mu bt
the current “arts are tundamental”
rhetunc. The stated goals ter stadents
are not merel wishtul thinking. The
achiey emients are real, and they happen
all the ime They are bemyg documented
daily ina host ot ditferept way s
10 a considerable number ot school
53 steras around the country L such
places, you can find seasowied school
admunistrators, expenenced teachers,
and once shepticel parents eager to
testity to the fundamental place ot
the arts in students’ fives,

Much has been written 1n justitication
of school arts programs. and it mav
seem pretentious to attempt, in this
limited space, to further rehine the
many stated cases. In this monograph.
howewver, we will dissect. distll. and
restate$oriie of the familiar ¢ducational
goals and objectives for the arts. in an
attemps to clarify the principal rationales

L]

tor arts1n the schools, In 50 doing,
we hope tu assist arts education ady o-
cates nientiiy more precisel. w hat about
the arts 1s ot such tundam.2ntal impor-
tance that it would be unthinkable
todeny students acuess to them atany
level ot the educativnal continuum.
To begin with, let's examins brietly
what 1s meant when people say that
some ejements of schooling are “fun-
damental” to the educative process.
Inother words. what elements are ot

such value to the truly edvcated person

that they are ind:spensabie and cannot.
theretore. be eliminated from respon-
sitie school programs without serious
tunctional deprivation in aduithood.
Presumably, such elements should be
capable of being organized into a
curnculum and taught as a regular
part of the elementary classroom pro-
gram. At the secondary level, they
should appear as a requred areaot
study, not an elective option. Extra-
curncular experiences ought to bear

The humanities would be expendable only
ifhuman beings didn’t have to mpke deci-
wons that affea therr lives and the irves of
athers, it the human past neyer exsted or
had nothing to teil us about the present; 1t
shoug ht proc.sses were irretevant to the
athuer smient of purpose: 1t creativity was
beyond the human mind and had nothing
te do with the1ob of Iiving: 1If human
relutionshups were random aspecis ot frfef
human beings never Had 10 cope with panse
or pain, orif they never had 1o anticipate

¥ the connection between cause and eftect; if

all the mystenies of mind and nature were
sully plumbed, and if no special demands
arose from the accident ot betng born a
human being instead of a hen or a hag.

Nornutn Cousins'

some ot the teaching and learning .
responsibilit, , too, enriching and e dend-
1ng for the raost interested students
what is prescrrbed in the forma’
curncuium,

We are not concerned here with
those elements of schooling towhich
it1s “nice”’ for students to be exposed,
o1 that the home and coOmmunity insti-
tutions can provide more effectively -
assuming that.alf youngsters have equal
awess to them Rather. we are talking
about skills, attitunles, processes, sensi-
v ities, interes's, and appreciations we
deem of cardinal importance to the devel-
opment of educated human betngs tully
functioning in today’s world, Ultimately,
of course, it 15 difficult to talk in these
terms without confronting the goals
and purposes of educahon in general.

John Goodlad, director of the LCLA
Graduate School of Education, points
out in his beok, What Schools Are

For, that educational goals fall into

foitr broad categories: academic, voca-
tonal. social and clvic, and “the goal
of personal fulfillment, whichis a fairly
recent deveiopment.”*

|




{tisinteresting, indeed, to observe
how otten. within their detinttions
of educahion. eminent writers in the
l field now inciude goal statements con-
| cerned with personal growth and devel-
opment, and aspects of iearmng chat
f fall most properly within the domain
b of the humanities.
The same general emphasis on human-
istic goals also permeates goal state-
ments produced by commuitiee, e.g..
state and local boards of education,
curricutum planning bodies, and a host
8 of educational commassions and task
. forces. The work of such groups formed
the basis of an analvsis of goals for
schooling undertaken by Goodlad and
his colleagues at the research office
of the Institute for the Development
of Educational Activities {:LD/E’As) as
partof its landmark project. A Study

| of Schooling in the United States. Goodlad
states:

GOALS FORSCHOOLING IN THE UNITED
| STATES

{as analyzed by Goodlad et al.)

1 Mastery ofbasic skills or fundamentaf

& processes’ verbal and mathematical aiter-
acy: the 3R's; acquining ideas and com-
municating them; etc.

2 Career edvcation: vocational education

3 Intellectual development abt ity to think
rationally and logicallv: mak: critical
judgmerts: utilize past knowledge and
new information; develop problem-

d solving skills; etc.

4 Enculturatwon. awateness of one’s cul-

N tural and historical heritage. literary.

 aesthetic, and scientific traditions: dif-
fering group norms and values, ete

5 Interpersonal relations. cross-cultural
and intergroup understanding, familv
functions, communicating ettectively in
3roups: forming satistying relationshtps
with others; social behavior: etc.

ERIC -
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From approvimately 100 such goals. we
ultimiately detined 12 that seemed to
consttute a reasonably discrete hist with -

A mininium of repetition Bruadly rep-
resentabive of interests, the 12 Zoalscon-. -
sthiiule a sotiopulitical expression of external
expettanons to v huch school prrsonnel
presumably pav some attennen and tor
which thev might @vpect tu be held
accountable

Grouped under each heading were
seven to ten subdivisions that otfered
a variety ot perspectives on each of
the major headings. Because theyv bear
directly on our concerns here, we hst
the 12 major headings and. where
necessary. summartze the content ot
the subheadings.

o Aulonomy.den eloping personal goals.
positive athtude towardlearming, coping
with change and untoreseen demands:
nsk-taking; assuming responsibility tor
ore’s own needs: etc.

7 Citzenshup. knowledge of governmant
processes, community parhicipation, pre-
paring for citizen involvement in pohiti-
cal and social life of the country; etc,

& Creativity end aesthetw perceptwn. seli-
motivation, flexibility; ability to create
<nd appreciate creations of others, de-
velop pérceptual skills; commuricate
through creative work; sensitivity to
problems. tolerance tor new \deas; etc

9 Self-concept. search tor meaning 1n
one’s attivities, self-contilence, ability
to hive with one’s hmitatrons and
strengths, positive attitude toward one's
phvsical appearance; etc.

10 Emnotronai and physical well-bemg: ex-
})an'ding one’s affective sensitivity: skills
o1 continuousadjustment-and emotior-
al stability, empathy for fellow human

7
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... teaching sounds like a dreary thing for a
work ot art to do. but it isn't—and it's be-
cause it isat that we don’tat a tirst or
second or thied glance percerveit to be

" teaching at all.

Bromdar Gl oweizee w0 The veie Yoese o ?

4

beings. use ot leisyre time, physical
titness, expressiofl ot emotion in creat!
ive acts; etc.

11 Moral ard ethecal churacter; moral in-
tegrity, necessity tor moral conduct; com-
mitment to truth and values; Judging
phenomenaand events as goodorevil:
daeveloping personal value systems, etc.

12 Self realization: tulfillment; etforts to
deveiop oneself to the tullest and there-
by zontritute to the de» elopment ofa -
better suciety, ete.”

Several things strike one about these .
g0als. an amalgam tha}represenls what
2 dumber ot thoughitul people 1nside
the schools and out believe the nation’s
schools siouhl be addressing through
thew programs. activities. and process-
es, #

It1s intriguing to note how many goals
on thss list are concerned directly with
nonacadermc matters involving social
and personal growth As Goodlad ponts
out. such goals toster “the development




ot acompassionate understanding ot
humankind, the ability to solve untamil-
1ar problems. . . toestablish appropnate
relattonships . . . and to achieve person-
al goals,” most of which are casually on
inadequately attended to, both In vur
schools and in the larger socrety.

Most striking. however. 1s the extrace-
dinary aumber of goals which seem
unquely susceptible to the kinds of
teaching and learning that fall within
the domain of the visual and periorm-
ing arts, orto which the arts have an
enormous potential for contributing
or tiuminating. indeed, many arts edu-
cation advocates would probably assert
that virtually all of these goals could be
addressed in some manngr by the arts.

Cértainly, aspecis of many of these goals.
under favorable circumstances, can be
served by a first-rate, comprehensive
arts program. The question is:which
ones, and to what extent? Is it realistic
to expect school districts to try to make
the arts do everything? Are the arts truly
fundamental to the entire learning pro-
cess, OT 10 just some parts of it?

Indeed, except for the handful of students
who become professional actists after a
grounding in the public school, the bene-
fits of teaching art to the young will consist
mainly in the pleasure that comes of being
.able to see and hear works of art more
sharply and subtly, and compare notes with
other people similarly inclined. The-culti-
vation of the arts Is a social as well 2s an
individual enterprise, which is a second
reason why its beginnings, however diffi-
cult to teach, properly’belong among the
teaching duties of the school

Facqures Barzun®
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Advocates mayv have to come to grips
with the larger ssue, e. g, what thev
believe to be the essential goals and
purpuses of education as a w hole, be-
tore they can determine huw tundamen-
tal the arts are. or should be. to any
given aspect ot education

" Alook at some existing rationales

Let's look briefly at some of the reasons
and purposes others have advanced on
behalf of the centralitv of the arts to ”
education. In the process. let’s see how
well these reasons actu2!! > stand up
against a kind of “fundamentals’ htmus
test. Our intentis not to provide a final
verdict on the fundamental nature of
each rationale, but to help readers clear
away some of the rhetorical Underorush
and dlarify, for themselves, the issues
involved.

o

In their zeal to strip away the rhetoric
and refine the cure-all element 1n arts
education to a mother lode of meaning,
some educators nave arrived at a“sing e
overnding Purpose for school arts pro-
grams. Consider. for example, the state-

ment of Jacques Baszun, tormer provost.

ot Columbia University, who has chuded
arts educators for “getting drunk on
hope and verblage.” Passmé his own
sobriety test, Barzun states bluntly:

There do pot have to be 18 reasons to justity
art ip the school. One s enough Letitbe
put this way: “Art 15 an important part of
our culture, i corresponds to a deep nstinct
i1 man; hence It 1s enjovable. We therefore
teach its rudiments.*

Overlooking the possibility that not all
deep human instincts are necessarily

The tink between the arts and cognition
strengthens the counter-clanm that arts
education can be justified. , .

in terms of its varled, intrinsic, inter-

nal merits as an integrai and integtated part
of the curriculum. “

Erank 8, Kessel. Assouate Protessor ot Do ielogy,
Untversttw of Hewston

enjoyable and the fact that an enjovment
quotient is not necessartly a reason for .
teaching a subject, itis perhaps an injus-
tice to quote Barzun out of context. We
therefore provide, in an adjacent column,
more of his supporting argument. The
central question1s, however, does he
have a point here? Does his argument .
dignify the field in its simplicitv and
serve to make a more reasonable case
to the unconvinced? Or does it trivialize
the contributions of the arts bvignoring
their broader educational potential?
Others, including Vincent Lanier. pro-
fessor of art at the University of Oregon,
have also spoken out against a multi-
purpose rationale. In Lanier’s view, “The
proper single purpose of art education
should be aesthetic literacv . . . theen-
hancement of the pupil’s aesthetic po-
tential in visual experience.”” ' The case
for aesthetic literacy s certainly a strong
and highly persuasiveThe and we will
return to1t later. Our concern here s
whether it can stand as the sole justi-
fication for school arts programs.

1O -
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Now listen to John Coe, chief primary
adwsor tor the County of Oxfordshire,
England. Discussing a recently complgt!
ed survey of Great Britain's primary
education »Coe savs that one 6f the
most important findings has to do with
the basic skills. He reports:

There's absolutely n® sign that an increased
attention o the asts, or to the emotional and
social aspects of the chuld’s growh, inany
way inkubits the Jevelopment of sound basic
skills. Yery mucji the reverse seems to be
true. The survey found that basic skalls were
highest where,the cutriculum was axdest . . . .
If the basic skills are imbedded in a web of
direct experience on the part of the child

that engages the many facets of hus person.
ah/t_t;and bemgl. then the basic skills grow

| JTost strongly.

From this one might assume that, for
Coe, the fundamental reasonor having
a strong program in the arts would be
their effect on basic ski!l development.

.

The academic skills are essentlal. butin-
complete for a quality life unless supported
with that skill fundamental tn all teamning-
theability to create. The arts involve ele-
ments of self-discovery which are vital to
«the learning process and to.personal fulfill:

ment. All the skills, the academic, the cre-
ative, and the expressive are inore Success-

fully integrated within the individual if hey ’

arelinked in the teaching-learning process.

Benpatunn P. Ebersole, Presadent of the Associahon far
Supercrzen aad Curricultnm Decelopment '

-
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Nonetheless, he goes on to say.

My friends and | believe . . . that the natural
creativity inalt of our children s a great
force for education. Our children’s natural
impulse to create a shape fer thewr world, to
comey w hat they feel about it, 15 a furce that
we use time and time again in our schools.
Therefore. the work in the arts.and craits.
the work with materials. is not seen merely
as an extra to be enjoved after the main work
of the day is done; we see the day and the
learning ex?enences of the Children as a
wholeness.”

One can hardly find a more compel-
ling statement supporting the creative
function of the artsin children’s lives,
and from a seasoned school administra-
tor at that. Clearly, Coe places a value
on the arts that one suspects he would
term “fundamenital,” and he does so for
at least fwo quite different reasons from
those offered by Barzun and Lanier. Are
Coe's arguments necessarily better or
more fundamental? Or should all four
reasons be accorded generally similar
weight as rationales?

Let's add another element to the mix at
this point, a concise statement by

Fl

Joseph Featherstone, a former educa-
tional journalfist now teachingat the Har-
vard Graduate School of Education:

One reason to taik about the arts in the
schools 15 that evervthing we know about
human nature-and in partcalar the nature
of chuldren - points to the centrality of expres-

"siveness, The arts are the language of human

experience.'

So; if vou believe with Featherstone
that communication is central to human
experience, you must incorporate that
as another important educational contri-
bution of the arts. E. * precisely how
essehtial is it? Can the arts teach com-
munication skills entirely on their own?
Can they do so more effectively than
other methods? And can they teachall
forms of communication or only some
forms?

Thus far, the reasons advanced as to
why the arts are funhdamental to educa-
tion directly affect educational practice in-
some form-enculturation, basic skills
such as math and reading, ‘creativity,
expressiveness, communication, and

-
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aesthetic iteracy. What about reasons
that affect the schools snplicitly as the

only institution responstble for ensunng

"*hat thechromicle of human aspirations
15 transmitted to new generations’ Con-
sider the broader societal and spiritual

rationales expressed by the distingumished |

English art hustortan. critic, and poet.
the late Sir Herbert Read:

.. .art15 deeply involved in the actual proe-
es3.0f perception, thought and bodily ac-
110h. It 15 not 5o much a govermng principle
to beapplied to life as it 15 a governing
-mechanise which can-beignored at our
peni. .. without this mechanism, civilization
loses yts balance and topples over into social
and spintual chaos.®

In somewhal the same vein is this
eloquent statement by the American
. novehst Katherine Anne Porter:

In the face of such shape and weight of
present mustortune, the voice of the individual
artist mayv seem of no more consequence
than the whirring of a cricket inthe grass,
but the arts live continuously, and they hive
hterally by faith, their nature and therr sh apes
and their uses survive unchanged inafl

thz(t matters through times of intgrezuption.

L

AWhat, then, can such a teacher do to en-
hance Students” opportunities to achieve
sesthetic literacy 7 Its important, first of
all. to realize that the domain ot the aesthet-
1€ 1s more tar-reaching than the world in
which works of art exist, Everione has
some memory of supsets. moon-tlecked
wo0ds, snowy streets, children’s hands, An
awareness of ceftain aesthetic concepts (dis-
tancing, ket us sav. shape. timbte, torm}

_ may move ap tndividuak teacher to uncou-
ple certain phenomena trom the context of
ordinaniness and to perceive them aestheti-

. cally: a plack tree shape on a winter day; the
texture of 3 flower petal. the wind moving
theleaves,

ilvse Green'?
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Jdimnushment, neglect. They gutline govern-
ments and creeds and societies. even the
verv ¢1ahizations that produced them They
cannot be destroved altogether because thev
represent the substance of fath and the onlv
reality Thev are what we tind agamn when
the ruins are cleared awav. '

[t w ould be difficult to come upoh a
more poetic yet reasoned credo lor the
centrality of the arts to human existence.
Bit does it follow, therefore. that the
schools are the proper place to nurture
““the voice of the individual artist”” I
s, fiote much of that specialized responsi-
bility should school systems shoulder?

It yyould certainly resolve a great many
pedagogical difficulties if arts educators
could none their various educational
purposes to a single reason, such as that
proposed by Professors Lanier and
Barzun. It seerns most unlikely, how-
ever, that such a drastic refinement of
purposes would produce a single. fun-
damental rationale which everyone
could accept. ’

A'1977 report of the National Art Edu-
cation Association (NAEA). in fact. suc-

.
-

let's pp ceed tu th e tash at haad retin-
ing the rationaies advanced and Wentity-
ing which. 't any, aspects of the arts ore.
fundamentaf to education.

Our resulting rationales wili be Categu-
nized roughhyin three clusters of ideas.
The tirst cluster w il encompass aspects.
ot the arts that seem absulutely indis-
pensable to education. regardless vt the
arcumstances in which indiv idual
schouls or stwlents tind themsely es
The second cluser will ol e wses vt
the arts to help meet vther academuc
guals or nurture >ucial angd perscnal
growth..The degree ot tmpuortarve ot
such uses ot the arts mav not necessarly
reach the idispensable level Aowever,
thev clearly have extraardinary educa-
tional value tor those schools with a
strong conuritment to quabity education.
The third cluster will include an educa-
tional role for the arts w hich may be ot
fundamental tvportance to some groups
ot people. or whlch&’a}' address the
crucial but highiv specialized needs ot
sonee students., This tinal cluster. there-
fore. would not meet a strict “indispens-
able” test tor education as a whule.

anctly and convinungly states the case
tor a multipurpuose apptoach.

10 a plurahstic soniety 1t s appropriate
that the guals we strive to achieve. the con-
tent we teach, and the metitods we use will
vary with the contestual setting of the scho
and the unique needs ot the chuldren to be
sersy ed inthat enyronment. -

The NAEA. theretore, acknowledges that
there are 2 vanety at appropnate rationales
wh.ch may be equally viable as conceptual
bases for teachung and learmung 10 art wathur
a given school context, !

.

Although the visual arts are the topic
here. the idea can obviously be extended
to encompass vtherart forms. Each
art torm dernands Its own unique set ol
educational rationales, which, in turn,
will vary according to the learrung cir-
cumnstances.

Making the case

Thus far. we have examined some fun-
damental goals and components of edu
cation, together with some réﬁisons for

the centrahty ofarts to education. Now

Developury iit.'t‘”lt.’flll.'h.fl.'rﬂl.:lf wd Ccrentivnty

In the reasons falling roughly in thus clus
ter we tinnd the most straighttorward jus
utications tor arts in educatian. Nething
else in fortnal schooling seems capable
ot teaching students about this crucial
aspect of human experience Only by
fearming in and about the arts can
students acquire a basis tor the develop
ment and retinement of aesthetic
preferences, and to making vahd aes-
thetic judgments about thel environ-
ment and the thdividual worksot art
within it 4

The arts are crucial because they help.
as nothing ejse does, to sharpen the
ability to use to the tullest one's percep-
tual equupment. both sensory and cog-
netive, Moreover, through direct eape-
riences not encountered elsewhere in
schoohng, the arts enlarge and enricht
the learner’s basic krmOu-]edge of humat
endeavor, Through such experiences,
the student comes tace to tace with the
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difterinyg ways human beings have per-
ceired the world around them, and wath
the difterent modes they have tound tw
expressthose feelings and perceptions

Perhaps Harry Broudy. professocemen-
tus atthe University of ilhaes, says
it best

Aesthctn&e'(penenmls Pazic pecanse ttis a
priwary form of experwnce an v bach all
cogmton, Judgment. and action depend [t
15 the tundamental and distinctive pover of
image mahing by the imagmahion [whieh|
furmshes the raw matenals for Concepts,
and rdeuls, for crealinga world of possibility
.. IThemagination] 13 the matniv and mot-
vatorof all thatis charactenstically human
Damp=omage making and image percern -
mg, and creatwaty s demins hed and intellr-
gence wselt1s detlated This 15 as true i
grenvday knowmy, thinking, teehng. and
Thaosing as 1t is n the highest reaches vt
science and art .7

Historically, if not theologically, Broudy

points out, "in the beginning was the
image, not the word; the forms of feel-
ing, not the forms of thought.” He be-
lieves thateducation’s failure to reahze
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. high valueon this aspect of expertences

how much ot thought and action 1s
gunded by images s respofisible tor what
he calls

- the grand misunderstanding: namely,
that imase making and mage perceiing can
be lett to develop without tuwipn, and that
formal instruction 15 o be concentated un
the skills of cogmtion and problem salving
[t 15 thus relation between the imaginativ-
and the other funchonsof mpd that grounds
the claims of afts educaton.™

Bevond all this, of course. involvement
in the arts ofters the student a wide
array of opportunities for “creative
work,” actinities that help develop the
willingnessto experience, and the atality
to enjoy, the act of creation British
educators have for some vears placed

in the arts. as Coe’s earlier comment
indicates. One of the major recommen-
dations ¢oncerning the teaching of voung
children, contained in the 1967 Plowden
Report on primary schooling in Great
Britain, places special stress on inds-
vidual discovery, on hrst-hand exper-
ence, and or: opportunities for creative
work.”? .

"

cartseduca 1on epniches the store of im-
a8y that mak swsmpiehension ot concepts
possible. , .

Ha-ru Broudy™
L]

When tou understand all about the sun and
ali about the atinosphere and all about the
ratation of the earth. you may shil miss th
radiance of the suaset. . .. *

Atred North Whitelnead ™!

?

Workingin the arts 1s certainly not the
anly way that creativity can be nurtured
and developed in children, but freeing
the child to make art-to create and inter-
pret jt—may be one of the more direct
and meaningtul wavs open to educators
today. It would seem only expedient
that educatorsat least equalize their
options by providing arts programs thaf
maximize these opportunities for stu-
dents.

As the Amerngan art hustorian’philos- .
opher Susanne Langer writes:

Art. .<thats, the genencterm subsuming
painting, sculpture. architecture. music.
danze. hterature, drama and film ~may be
delined as the practive ot creating perceptible
forms expressive ot human feeling.!

Yet, as Broudy and n"~eeous ather
authorities have points  ut, both the
creative actand tneaes  1cmode of
expernience have a rich ative base as
well. Among the ntellectual acuvities
involved in artistic creativity are plan-
ning, sequencing, problem-solving fand
problem-raising), decision making, and,

-
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perhaps most signihicant, coming to 1
under?tav'ithe nature and funchion ot
art as apother kind of symkol system.
Elhot Eisner, Professorofeducabon and
rtatStanford Umvemg’ poInis Sut:

i oneexamines any <ulture. it becomes

apparent that a vanety of svmbol systems |
- are uged withan it Although discursis e and
vntien language are the most saler ol
thesesystems ey do not exhaust the
‘Waysin which humans conceptualize and
enpress what they believe. value. hope tar
and feae. Daace, visual art- music. drama.-
mathematics and physics and so forth repre:
sent some ofthe symbol syvstems that have
been invented by man 1o communicate whal
ha knows, feels, or loves **

Ip sum. then. };ﬁ probably in this
browd area of aesthet|c literacy and cre-
ativity that arts edmanon can be justi- .
fied wt the most fundamental wavs. Arts
education must be valuedyin education
tirst and foremost on 1ts own vaned and
intrinsic merits becauseqt1s in so many
wai s the only rgeans available for teach-
ing students abfput. and involying them
1. aesthetic litgracy and creatnity.

“

ThesTow. sure development that comes

. from living with materials and graduaily
assecialing form and idea, as a farmer comes
to know his fields and animals and weath-
et 153 gestalt that is too gften bypassed in
this dav of quick-dfying, quick-learning,
instant perfection. . ,

Adetande Sproul®
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_Inaddibon to their indispensable role

goals are theoretically without limit,and

[ 3
Usiyg the ants for weneral education
Purposes

as a held ot learming in thetr own nght,
the arts have the potential to7 serving 2
wide range of crucial purposes 1n cencral
education. Of these roles. their useful-
ness m hel]:'mlfvi to meet otiher acadenuc
goals and in addressing the personal
and social needs of students comes ¢los-
est to being ot tundamental importance
to education.

)
Cun!r:b:ftimri of thearis to other acadentc

thev are probably the most fully devel-
oped instrumental uses in, practice as
well. There are quite htera]lv,:acores of
waws in which aspects of the arts can be
of value to both elementary classroom
teachers and subject teachers at the seq
ondary level. Used purposefully and, | #
conslstentlv {in partnership with arts
specialists wherever pqsslble) thearts
can provide new nsights into other
content areas, reinforce key ideas and .o

£

concepts,-and torge rewarding interdss-
aplinary inks with the “"academic”
curniculum at ali grade levels.

This instrumental role of the zrts has
been emphasized in a number of varted
scnool districts around the countrv which
in recent years have adopted “compre.
hensive arts programs>" Olten reterred ‘o
to as Arts in General Educatiwon (AGE)
programs, orarts in basic educatiop
proglams, many were developed along
lines piloted in a score of school districts
by the JDR 3rd Fund during the 1970°s.

Ina 1974 booklet written tor the Penn?,
sylvania Department of Education (an
early advocate of the AGE concept),
journalist and consultant wn the arts
Charles Fowler describes some of the
key elements ot thi. »proach:

Properlv conceiv =d, the rts constitiie a

great integrating torce in the school curnicu-
lum [beCausel their subject matter s as broad
as hieatself .+ All the major subject-matter

. disaplings have aesthbetic components that

can provide bases tor Incarporation ot the

arts . Theidea of the arts in basic educa-
tion tneans that the arts witl be mfused wnh
major areas of the curniculum 1n such a way

12
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The artsinvolve lmPOrtJnl processes of
thinking both similar to and different from
scientific knowing bul, in no meaningful
sense, 'less than' the [ater.

rPrnm;« 5. hessel*

What we nead to remember ls'lhal,helping
children learn to grow through art ic a
process which takes time, depth of involve
menl, and that by us sery nature 15 open-
ended n regard to expectations.

Jo AliceLeeds®?

.\ .
th3t they wall mutually pounsh one gnoiher
ta the bepent of All students. In otherw ords
the arts ulight to poreats the subject matter
of the schools =

The areas ot so-:tal studtes and the
l[inguage arts are perhaps the most obvi
ous helds 11 v tuch direct supporting
contributions can be obtained trom the
arts. Since most arttorms deal imagina-
tively with the human experience. they
provide the curriculum’s widest range
ot “raw raaterials” on which the studen
can draw to enlarge his or her own
understanding ot whatat1s to be human
in addition, the arts are powertul transs,
mitters ot a people’s cultural apd racials

-heritage. and serve as eloquent in-
strurnents for documentmg aspects of
history.

At the same :me, support 15 growmg
for the theory that the arts can play an
enlarged nstrumental role ;n children’s
dev eloFment ot the s erbal and compu-
tational skulls requisite to tunction effec-
tvelyn school and throughout hfe.
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‘This development, now largely experi-

mental and tn need of further assess-
mentand documentation, begins to take
tha arts well beyond their unique expres-
sive functions as alternative modes of
communication. As several notable pilot
vertures jndicate, students can and in-

“deed are “learning to read through the

arts.”

Such uses of the arts to help teach
students the 3 R’s or other ron-asts
content do not, in and of themselves,

‘tustify the arts as “indispensable” to

education. Other methods, longerestab-
lished and more readily testatie, ad-
dress the academic objectives mvolved.

“Whether the customary teaching meth-

ods may in fact be less effective than

teaching through the artsis not really
the question. Given the national eco-
nomic climate and its implications for

.the nation’s schools, it seems wishful

thinking te envision iri the near future a
wholesale reversal of the ways the so-

called basics are taught.

Every man and woman is a living universe
of experience, sight, sound, feel and thought.
The material of poetry is everywhere and in
every person. .., But the poetry no more
makes itself than painting paints itself. To
release and expose eplendors in tikely and
unlikely places takes iraining, skill, day-
dreaming. and magical Flashes of sheer luck.
Good poetry is not made as impulse or
pastime but by an honorably difficult craft
through which the apprentice. journey man,
ané master can transform and display sofe
of the gtory of the world.

Richmaond Lattinore, poot'!

&
... being able to transiate ideas and feelings
into symbolic forms requtres both emotion-
al and iniellectual discipline.

Geraldine Dimondstein?’
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Advocates should theretore avoid mak-
«ng broad claims about the ndispens-
able {and perhaps even the tundamental)
role of the arts for general education
purposes. A more realistic approach
would view the arts as hughly eitective
supplementary vehw!es, a potentally
powertul option, for helping students
mastey standard curriculum components.

On the other hand. the arts stand virtu-
ally alone among the disciplines in their
capacity to serve in such an instrumen-
tal fashion. Each of the art forms can be
used in a vanety of pedagogical wavs 1o
help motivate and teach students across
a broad range of non-arts content areas.
This factor lends a formidable utlity to
what is already a crucial aspect of learn-
ing in its own rght. No other el 2ment in
the curnculum appears thold-such
potential for extra service that enriches
the entire learning process.

Corctributions of the arts to persvnal and
social growtlt are also unlimited in their
potential. So far, however, their capacity
for meeting these urgent student need«
has not been explored or pursued by

the schools as purpusefully as theyr
capacity for contributing to academuc
goals.

ot the 12 goals that Govw..rd and his
colleagues tound most Americans want
students to acquire during their school-
ing: enculturation, sound inferpersonal
refations, autonomy. self—concept. emo-
tional well-being, ethical character, and
selt-reahzation. They are the "human
purposes of school.” which educator
Terrv Borton, 1n hus book, Reach. Touch
amf Teach. asserts are included in state-
nts of educational objectives “only

for show [because) everyone knows how
little schools have aune about them. ">

Borton is not alone in noting this cun-
ous and long-standirg neglect. ] Rich-
ard Suchman, a former staff member of
the 11,5, Office of Education (now the
U.S. Department of Education) and the
Portola Institute, a California-based edu-
cational research group, says:

it is significant that in the schools we have
less high regard for "soft” talent~sensitiv-
itv. openness, and flexibility talent, the stuff

'y
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Yet, we are dealing here wiih a majonty

of which communication, humau relations.
and personal growth are made. A child whe
is able to “tune in" to other people, to open
himst'f and communicate readily with others
who can without strain revise his knowl-
edge and beliefs as new sources of informa-
tion and ideas and values become available,
is richlv endowed. He has great potential fo
sacal and intellectual growth.™*

The arts, virtually alone among the
disciplinés. can nurture this kind of
“soft” talent in students. The arts speak
to the learner’s affective needs and help
students deal in healthy ways with thei:
emotions. Because they often place the
student “at risk,”’ the arts encouragean .
adventurousness of spirit, a willingness
to strike put in new. directions and take
greater responsibilitv for individual ac-
tions and detisions. Involvement in the
arts, duein part to their strong cogni-
tive base, helps to develop flexible, inde-
pendeént, and criticalthinkihg processes
and fosters a tolerance for ambiguity.

Finally, the development of a positive
self-image, including pride in one’s cul-
tural or racial heritage, can be a princi-
pal outcome of arts experiences. Work,@

. &
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plav and study in the arts which con-
centrate on elements of the student’s
cultural or racial heritage have two cen-
tral tunchions here One function in-
volves developing in the stiudent an
awareness of the artistic richness of that
leritage. as expressed in works that the
culture has produced The other func-
tion involves providing opportunities
for students to diaw on that historic
past for inspiration, images, and ideas
in their own creative work.

In these ways the arts can speak directly
to the crucial “human purposes” of
schooling and help meet important as-
pects of each student’s personal and
social needs. They can do so, moreover,
through approaches provided by little
else in the ty pical schoof program—ex-
cept perhaps by-those gifted master

ducators whose teaching styles have

en ¢rafted in humanistic modes reégard-
ess ot thewr arts background or training.

In the last analysis, the degree of im-

ortance an individual places on this

particular function of the arts in 2duca-
tion will depend on the degree ot un-
portance placed on these personal und
social characteris!ics in the mature
human being. If such charactensucs are
deemed of fundamental importance to
indiidual happiness and social equuts,
then the arts in education become abso-
lutely essential.

Using the arts for spectalized edication
purposes

Clearly, we have not exhausted the ways
in which important educational objectives
can be achieved by a strong school

arts program. There are a number of
equally crucial but more specialized edu-
cational concerns which educators are
finding can be successtully addressed
by such programs or by emploving spe-
aal teaching techmques and approaches
based in thearts. Let'slook now ata few
additional contributions arts programs
can make to education:

Weel by weerk, overthe course of 4 year, all
of us, using all sorts ot art forms, slowly
built an enchanteu forest. . . that would hlf
the empty classroom next deor. - - The un-
poriant ingred.ent was that chuldren and
adults conceived ard executed the torest
tagether. It was as if we had brought into
the life of the school an image of such

vibrancy that no gne. . . could resist inter-
peeting it artislically.

Richard Lewss, Director Touchstone Conter tur
Cheldren New York, New York W
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Neglect of the arts in the school curriculum
becomes an unrealized form of experiencs
for all students. In this respect, our limited
conception of talent or giftedness or intelli-
gence supports, in practice, a form of cogni-
tive deprivation. Because we have drawn
our circle too small we have deprived a
great many children of the opportunity to
cultivate their intellectual potential.

Eltot Ersuer

While standardized tests may have valid
use in cognitive areas, the price paid in
other important areas is simply too high to
justify the uses currently being made of
them.

Sue Buckier ™
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Crenainy a e frealth schoed climate by
helping to reduce vandahsm. increase
attendance, make the school more attrac-
tive visually, and develop a warmer and
more aumane school environment. These
concerns are ot enormous IMportance to
teachers and administrators, in urban
settings especially. and are often cted
as positive outcomes of a strong; school
arts program,

Contributing 1o special education by help-
ing to meet the needs ot physically and
mentally handicapped students and
those wno are learning dsabled.

Contributing to programs wr the acadenn-
cally and arbistically Sitted and ialented by
|dent1fwng and nurtuning such students.
thereby expanding their current hon-
zons and ultimate career and vocational
options.

Contributing to bilmgual education by em-
plowng arts-related teaching techmques
in programs designed to meet the needs
of students to whom English is a second
language

|35
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Obviously, none of these justificabons
for school arts programs can be claimed
indispensable to education as a whole.
Most are reasons of great potential tm-
portance in certain leatming situations
to some students whose educational
needs are nighly specialized However,
In recent vears educators bave found
that the benefits are very real indeed
when school arts programs are extend-
ed to meet the needs of such special
student populations,

Some conclusions

We conclude by suggesting that arts
education advocates avoid the tendency
to view our categories and distinctions
as mutually exclisive domains within
the curnculurn or the school program as
awhole, [t15 important to recognize
that several purposes often can be
served by the same arts experience. Aes-
thetic literacy, forexample. can be ad-
vanced when dramatic itnprovisation s
used pnmarily tofluminate a socal
studies lesson on the First Amendment,
Conversely. affective growth and devel-




m——ﬂ——

opment can be an outcome when stu-
dents in an English literature class are
engaged in giving coherent dramatic
formto an improvisational exercise In
effect. at least three quite ditferent edu-
cational objectives are being addressed
here through the use of dramatic 1m-
provisation. The fact thatonlv one, or
perhaps two, of these purposes may be
spelled out in terms of behaviorai objec-
tives does not mean that cogrutive de-
velopment. personal growth, or new
understanding does not occur,

Nor is it wise, or even possible, to
specty behavioral objectives in ever
greater detail to justifv what, 1n the end,
seem to emerge as our most important
educational goals and purposes. “Rath-
er than reducing such goals to hundreds
and thousands of specific behaviors,”
says Goodlad, “we should seek to un-
derstand their meanung for substance
and process-in effect. to determine
whether they might be advanced through
educating” more effectively than through
any othermeans.

Furthermore, as Eisner points out.

SOME Jujecives one cannot articulate,
some goals one does not achueve by the end
ot the academic vear. some NHighis are not
measaravfe. some ends are not know nuntil
atter the fact '

So. although 1t behnoves us to work
diligently at relinement ot goals, seek-
g “substance and process” in our state-
ments. we should be wary of efforts to
reduce them to behavioral shreds 'n the
testing and measurement machines

Inthe end. this special attribute of the
arts for transter. crossover, and inter7in-
nection-for obtaimng double oreven
triple mileage from a single lessor ¢uer-
¢1e, or experience-may lie at the heart
of our educational concerrshere The
arts, as we have suggested. seem to
possess this quality more than almost
anvthing else in the school program
This factor. then. may provide us with
the most comvincing rationale for assert-
ing that the arts are indeed tundamental
to the educational process.

Everyonc hopes that the new vear and the
new Administration will work towards fur-
thering international understanding, peace-
ful solutions and finding answers to solve
the serious economic problems here at hame.
Thiegh these are noble generalities, specif-
i hopeful beginnings should have primary
concern. What L hope for most is an under-
standing of the deep need and unmatchable
value 10 our society to make more avatlable
ic our education systern a true, profession-
ally guided system of arts education. More
than anything else the arts must be accepted
s @ basic civilized necessity, available to
every child in the counliry as 4 natural func-
tion ot ‘he art of living, not as an occasional
social adornment. I believe profoundly

that this broadening »r the vision of the
young makes more possible a humane under-
standing between nations and leads in-
exorably to the development of the people
who, as adults, are better equipped to work
constructively toward the goals | mentioned
at the peginning. This is something which
must be begun yesterday. so that we have
the hope of 2 good tomarrow.

tssac Stern, volonsi?®
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